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SPEAQ QUEST DESCRIPTION

Broad Areas of Learning: Personal and Career Planning
Targeted Cross-Curricular Competencies: To cooperate, to use information, to use effective work methods, to use information and communication technologies, to communicate appropriately.

Targeted ESL Competencies & Key Features: 
Competency 1 - To interact orally in English
    The student takes the initiative to transmit oral messages using strategies
    Final Task - Whodunit? (Step 3 – Poster Presentation)
    The student reacts to messages using strategies
    Oral Activity #1 - Whose prints are they anyway?
    
Competency 2 - To reinvest understanding of oral and written texts
    The student demonstrates understanding of oral and written texts using strategies
    Learning Activity #1 - Elementary, my dear Watson!
    The student carries out meaningful tasks using strategies
    Task #2 - What does the evidence say?
    Final Task - Whodunit? (Step 1 - Organise your thoughts!)
    Final Task - Whodunit? (Step 2 - Report to the Principal!)
Competency 3 - To write texts
    The student composes texts using strategies
    Task #1 - Sell yourself on Fakebook!
    Final Task - Whodunit? (Step 2 - Report to the Principal!)

Essential Knowledge:        
Functional Language
· Theme-related vocabulary - Crime Scene Investigations, Sherlock Holmes (Learning Activity #1 - Elementary my dear Watson!)
· Agreeing & Disagreeing (Final Task Step 3: Poster Presentation)

Strategies
· Use of prior knowledge (Oral Activity #1 - Whose prints are they anyway?)

· Inferring (Task #2 - What does the evidence say?); (Final Task - Whodunit? Step 1 - Organise your thoughts!)
· Resourcing (Task #1 - Sell yourself on Fakebook!) (Final Task Step 3: Poster Presentation)
· Skimming (Learning Activity #1 - Elementary my dear Watson!)

· Scanning (Learning Activity #1 - Elementary my dear Watson!)

· Cooperation (EVERYTHING)


Language Conventions
· Verb tense - Simple Past (Learning Activity #2 - You found a what?!); (Final Task - Whodunit? Step 1 - Organise your thoughts!)
· Punctuation (Task #1 - Sell yourself on Fakebook!)

· Spelling (Task #1 - Sell yourself on Fakebook!)


Text Components
· Key elements - Elements of a Fakebook Profile (Task #1 - Sell yourself on Fakebook!)


Cultural Products
· Famous people - Sherlock Holmes (Learning Activity #1 - Elementary, my dear Watson!)
Use of ICTs
Competency 1
· Use of computer with one or more partners to carry out various activities (EVERYTHING)


Competency 2
· Use of Internet sites for consultation, data-gathering and documentary research (EVERYTHING)

· Following instructions and procedures on the computer to carry out activities (EVERYTHING)


Competency 3
· Publication of information on Web pages (Task #1 - Sell yourself on Fakebook!)

ASSESSMENT SITUATIONS IN SPEAQ QUEST ACTIVITIES
Learning activity #1 - Elementary, my dear Watson! 
Method: Matching and short answer comprehension questions.
Type: Formative 
Timing: 45 minutes
Purpose: To check understanding of the basic information about Sherlock Holmes and investigations. This knowledge and vocabulary base will be useful for completing the investigation given later in the quest.
Decision: If students have not performed these two tasks adequately, it may be necessary to go over the article with the students in greater detail so as to help them better to co-construct an understanding of the text.
QEP specifications: 
Competency 2 - To reinvest understanding of oral and written texts
· The student demonstrates understanding of oral and written texts using strategies.
Functional Language
· Theme-related vocabulary - Crime Scene Investigations, Sherlock Holmes
Strategies
· Skimming
· Scanning
Cultural Products
· Famous people - Sherlock Holmes
Answer Key:  Learning Activity #1 - Elementary, my dear Watson!

Matching:
	1. abrupt
	6. profiling

	2. wealthy
	7. forensic science

	3. intriguing
	8. detect

	4. obituary
	9. occupation

	5. popularized
	10. memoirs


Comprehension Questions:
1. Because the article says he started his career in the early 1880s.  He couldn’t possibly be alive today because he would be too old.

2. He put the "detect" in detective. He practiced forensic science and criminal profiling years ahead of the rest of the world. He brought down a criminal empire.  He made the occupation of private detective a very cool thing to be. (Any 4 of these).
3. The first published memoir of Sherlock Holmes was A Study in Scarlet.
4. The creator of Sherlock Holmes.

5. Personal answer.  Students may answer that the author of the article is a really big fan and so wants to believe that Sherlock Holmes is real.
Task #1 - Sell yourself on Fakebook!
Method: Creating a Fakebook profile live on the Internet.
Type: Formative
Timing: 75 minutes
Purpose: To provide practice using the vocabulary and style necessary for writing an ad. To provide practice and review of spelling and punctuation. To provide practice creating an online profile for various sites.
Decision:  To determine if students performed adequately in the areas represented in the rubric (see below).
QEP specifications:

Competency 3 - To write texts

· The student composes texts using strategies
Strategies

· Resourcing

Language conventions

· Spelling

· Punctuation

Text Components
· Key elements - Elements of a Fakebook Profile
RUBRIC FOR ASSESSING FAKEBOOK PROFILE

	
	Goes beyond expectations
A
	Meets expectations
B
	Partially meets expectations
C
	Does not meet expectations
D

	1. Content
	Includes all 5 of the necessary components of a Fakebook profile
	Includes only 3 - 4 of the necessary components of a Fakebook profile
	Includes only 1 -2 of the necessary components of a Fakebook profile
	Includes none of the necessary components of a Fakebook profile

	2. Spelling and punctuation
	There are no, or hardly any, major spelling or punctuation errors
	There are between 3 and 5 spelling or punctuation errors
	There are between 6 and 9 spelling or punctuation errors
	There are 10 or more spelling or punctuation errors

	3. Originality
	Profile information is exceptionally creative
	Profile information is creative and interesting
	Profile information is somewhat creative
	Profile information is boring and repetitive


*Rubric created by Robert Menzies (2012) for courses EDSL 412 & EDSL 458 at McGill University.

Learning activity #2 - You found a what?! 
Method: Completing gaps in a text by correctly conjugating verbs in the simple past tense.

Type: Formative
Timing: 15 minutes
Purpose: To review and practice the use of the simple past tense (with both regular and irregular verbs).
Decision:  If students have not performed adequately, it may be necessary to review the simple past tense and its application to both common regular and irregular verbs.
QEP specifications:

Language Conventions
· Verb tense - Simple Past
Answer Key:  Learning activity #2 - You found a what?!

Dear investigators!
I just found some weird tracks on the lawn leading to the school.  At first I thought they were from some construction that was going on, but the construction crew is on vacation for the next two weeks!  I can’t think of any other thing that could make these tracks except maybe for.....DINOSAURS!!! 
Here is what I know: last night I heard some strange sounds while I was working late. I thought it was just some thunder but the weatherman reported nothing but clear night skies.  So, I looked outside my window but there was no sign of a storm. Instead, I noticed what looked like a large shadow slowly moving away. 
I went outside and I found the tracks! I took a picture, so that you can see them too. Near the tracks, I saw a burned cigarette, some American money and boot prints. 
Oral activity #1 - Whose prints are they anyway?
Method: Discussing the answers to a list of questions about dinosaurs and coming to a consensus.

Type: Formative
Timing: 30 minutes
Purpose: To evaluate Competency 1 by checking if students can engage in and maintain oral interaction.
Decision:  To determine if students performed adequately in the areas represented in the rubric (see below).  If not, it may be necessary to breakdown the main idea of each of these questions and review the necessary functional language (e.g., wh-questions, the modal “can,” “do you think,” “I think that,” “I don’t think that,” etc...) for students to engage in these discussions.  
QEP specifications:

Competency 1 - To interact orally in English

· The student reacts to messages using strategies
Strategies
· Use of prior knowledge
RUBRIC FOR ASSESSING ORAL ACTIVITY #1
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*Rubric created by Robert Beaudry (2012) for courses EDSL 412 & EDSL 458 at McGill University.  Originally used for Class Leaders Assessing Speaking project for EDSL 412 at McGill University and reused for this SPEAQ Quest by instructor’s permission.

Task #2 - What does the evidence say? 
Method: Filling out an evidence chart, using the three suspect descriptions provided.
Type: Formative
Timing: 30 minutes
Purpose: To lead students infer based on given information by using critical thinking skills.
Decision:  To determine that students understand that they must infer and have understood how to use the chart in order to formulate ideas through the use of logic mechanisms such as weighing variables so as to arrive at a viable theory and employing the process of elimination.
QEP specifications:

Competency 2 - To reinvest understanding of oral and written texts
· The student carries out meaningful tasks using strategies
Strategies

· Inferring

Final task - Whodunit? (Step 1 - Organise your thoughts!) 
Method: Organising ideas about who had committed the crime by filling out a chart.
Type: Formative
Timing: 45 minutes
Purpose: To practice organising ideas in preparation for making a poster. 
Decision:  To determine that students understand that they must infer and have understood how to use the chart in order to formulate ideas through the use of logic mechanisms such as weighing variables so as to arrive at a viable theory and employing the process of elimination.
QEP specifications:

Competency 2 - To reinvest understanding of oral and written texts
· The student carries out meaningful tasks using strategies
Strategies
· Inferring

Final task - Whodunit? (Step 2 - Report for the principal)
Method: Creating a detailed report of the events leading up to, during and following the crime.
Type: Formative
Timing: 45 minutes
Purpose: To practice organising ideas in preparation for making an oral presentation.
Decision:  To determine that students have successfully integrated the fruits of their labour into a meaningful and relevant finished product that demonstrates successful reinvestment of what they have learned. 
QEP specifications:

Competency 2 - To reinvest understanding of oral and written texts

· The student carries out meaningful tasks using strategies
Competency 3 - To write texts

· The student composes texts using strategies
Final task - Whodunit? (Step 3 – Poster Presentation)
Method: Explaining and defending their version of what might have happened in the school yard.
Type: Formative
Timing: 30 minutes (about 5 minutes per team)
Purpose: To practice expressing ideas orally and defending a viewpoint using vocabulary strategies used in class.
Decision:  To determine if students performed adequately in the areas represented in the rubric (see below).
QEP specifications:

Competency 1 - To interact orally in English
· The student takes the initiative to transmit oral messages using strategies.

ASSESSMENT RUBRIC FOR POSTER PRESENTATION
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*Rubric created by Robert Beaudry (2012) for courses EDSL 412 & EDSL 458 at McGill University.  Originally used for Class Leaders Assessing Speaking project for EDSL 412 at McGill University and reused for this SPEAQ Quest by instructor’s permission.

Special Note to Teacher:  Ideas for Further Development
No clear culprit is identified for this “crime” as any of the suspects could equally have committed it.  This has been purposely left open-ended so that students can make valid arguments based on their deductions that any of the suspects are the guilty party.  However, we recognize that every good story should have a good ending and so we will leave that up to you.  If you need help, here are some suggestions:

Option A:  Pick one of the suspects and identify him/her as the true culprit based on who the majority of students have picked as the guilty party.

Option B:  Tell the students that all of the suspects are guilty as they all conspired together.

Option C:  Tell the students that there is in fact not enough evidence to be certain who really is guilty and that this often happens in real-life crime situations (unlike on TV or in the movies where the villain is always found out).  This could be a springboard for a summative writing or oral assessment.

Option D:  Type up a quick confession from one of the suspects that “suddenly turns up” in a sealed envelope.  Use this as a springboard for a summative writing or oral assessment. 

